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Alignment with capabilities used In
defining standards

Biggs, J. B. (2003). Teaching for quality learning at
university (2nd ed.). Buckingham: Society for
Research into Higher Education & Open University

Compare/
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Explain causes
Analyse

Relate

Apply

Predict

Theorise
Generalise
Hypothesise
Reflect
Create
Design

Press.
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Clarify
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Reconciling norm- & criterion-referencing

normative grade distribution — guides actual assignment of grades

normative grade distribution

checked
borne in mind against for
When settting ensuring
standards

criteria or standards
for each grade ]—determlne‘b[ actual assignment of grades




Standards Based Assessment

C. S. Tong, HKBU



Outcomes-Based Teaching and Learning
All syllabi written in OBTL format

TE questionaires to be revised with outcomes
as the focus

Alignment of assessment methodology with ILO
Revisit norm referencing policy in grading



Problem in moving from norm referencing
to standards referencing
Well engrained grade distribution guidelines

Fear of grade inflation once distribution
guidelines are removed

Knock on effects on honours classification

How to ensure consistent grading in standards
pased referencing




Set up a new committee to oversee all
policies relating to Teaching and Learning
Consultations
Sharing of best practices

Centre for Holistic Teaching and Learning
to support the implementation of the
policies



Over to YOU!



Standard Based Assessment



Outcomes vs. Assessment Strategies

Outcomes

o Uk W E

General cognitive abilities
Program-specific learning
Specific competencies
Skills

Growth and improvement
Attitude & involvement

Strategies

o Uk wWwnNE

Standardized tests

Local comprehensive tests
Course assessment
Performance tests
Portfolios

Surveys, observations, and
interviews




Standard Setting:

A Control of Grade Inflation

* Minimum competent candidate

— One who is just qualified to pass the test at a given level (e.g., A,
B, Cor D)

* The Angoff method

— Subject matter experts decide whether or not a minimum
competent candidate would answer the item correctly. The cut-
score is set as the sum of the correct responses attributed to
this hypothetical candidate.

e The Bookmark method

— ltems are ordered by difficulty from easiest to hardest. Subject
matter experts place a bookmark at the item in which they
believe a minimum competent candidate would not have a
predetermined probability of answering it correctly (usually,
0.67).



Generic Outcome Assessments for
General Education

Major Domains

— Critical thinking and problem solving

—  Watson Glazer Critical Thinking Appraisal, California Critical Thinking Skills Test and
Dispositions Inventory, Cornell Critical Thinking Test, ETS Tasks in Critical Thinking, the ACT
Assessment, ACT College Outcomes Measures Program (ACT-COMP), ACT Collegiate
Assessment of Academic Proficiency (ACT-CAAP), Assessment of Reasoning & Communicating,
Problem Solving Inventory, and Reflective Judgment Inventory

— Language and communication skills
—  ACT COMP writing skills assessment, ACT-CAAP, College Board College Level Examination
Program, ETS PRAXIS [-academic Skills Assessment, ETS Academic Profile, ETS Descriptive Test
of Language Skills
— General content knowledge
— College Board Advance Placement Tests, ACT-CAAP and ACT-COMP, The ACT Work Keys in
occupational programs, College Basic Academic Subjects Exam
— Self-reported measures

* ACT-COMP, College Student Experiences Questionnaire, National Survey of Student
Engagement, College Assessment Program Survey, Scales of Academic & Social Integration and
Growth

Computerized (adaptive) tests
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